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ABSTRACT

IMPLEMENTATION HANDBOOK FOH A
HIGH SCHOOL ADVISORY PROGRAM
by
Patrick Mark Lyons
May, 1990

An implementation handbook for principals who wish to begin
an advisory program at the secondary level was developed.

Thirty-

nine principals from middle schools and high schools in Washington
State were surveyed concerning the need for advisement programs at
the secondary level.

Questions concerning need, scheduling,

evaluation, in-service, and program administration were asked in
the survey.

The information from the survey, as well as information

contained in the literature, was used in the development of the
implementation handbook.
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CHAPTER ONE

I.

1N ·1-HOUUC I ION

I
In today's changing social structure with many single parent

1
families or families where both parents work, the school has
become more than just an institution of teaching students basic
skills.

Society has also come to expect the schools to take on the

additional responsibilities of teaching many of the morals and
values that for many generations were taught in the home.

The

National Commission on Excellence in Education has stated in its
publication, A Nation at Risk (1983), that students in many schools
complete their high school education and enter college without
disciplined

or systematic study habits because many schools either

do not teach the skills or do it in an ineffective, haphazard manner
(16:8-12).

To combat this national problem, it is imperative that

school systems devote both their wits and their financial resources
to the production of programs of affective learning.

In them lies a

response not only to youth alienation, but also to many other human
problems that challenge the educational system (13:2) .
In the past decade, many middle schools have implemented

1
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advisor-advisee programs to help develop an affective side of the
school's responsibility.

Part of the curriculum in many of tl1ese

programs involve the teaching of study skills, special reading time,
education in refusal skills, and other programs developed for the
middle level student which would not normally be taught in the
regular classroom setting.

Based on the results of a nation-wide

research project conducted to determine whether advisory programs
were accomplishing their desired goals, the concept of an advisory
program was found to be necessary at the middle school (18:115).
In the national research project, it was found that students in
middle schools with advisory programs were meeting the goals of

I

the program, in eight program areas investigated, more successfully

J

than students from middle schools without advisory programs.
In many states, including the State of Washington, this
program has not been carried into the high school level.

Although

the needs at the middle level and the high school level are different,
there is a call by practitioners to continue with the advisory
concept at the secondary level.

It was the implementation of a high

school advisory program that was addressed in the development of
this paper.

1
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11.

PURPOSE OF THE PROJECT

In recent years, many schools in Washington State have
implemented advisor-advisee (also called advisory) programs at the
middle school level.

While it has been found that middle school

advisory programs are accomplishing their desired outcomes, few
schools have attempted to institute a similar type of program at the
high school level (18:111 ).
The intent of this project was to develop a handbook that high
school principals could follow to implement an advisory program for
high school students in their building.

To develop this handbook, a

number of middle school and high school principals
Washington were surveyed.

in

the State of

All of these princip·a1s were located in

districts that have an advisory program 1n place in their middle
schools.

The survey was used to determine some guidelines that can

be followed to implement an advisory program at the high school
level.

4

111.

LIMITATIONS TO THE SURVEY

Because there are so few advisory programs at the high school
level, both middle school and high school principals were surveyed .
Since the needs in a middle school advisory program are quite
different from the needs in a high school program,

middle school

principals may not be able to forsee some of the problems that will
be encountered at the high school level.
Variation in the level of success of each middle school
program surveyed will also limit the study.

The middle schools

surveyed will all have advisory programs, but no determination has
been attempted to define which are "successful" and which are not.

IV.

OBJECTIVE
To develop an implementation handbook for a high school

advisory program.

V.

DEFINITION OF TERMS

1.

Advisory ProQram.--ln this project, an advisory program is any
program where a teacher is assigned a group of students which
they will counsel and advise in areas outside of the regular

1
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curriculum.

The terms "adviser-advisee program" and

"advisement program" will be used synonymously with
"advisory program" throughout the paper .

1
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CHAPTER TWO
REVIEW OF THE LITERATURE

The purpose of this chapter was to review the research on
advisory programs in the curriculum and its implementation into the
curriculum at the secondary level.

The first section of this chapter

examines why adviso ry programs are important in education, the
second section looks at high school advisory programs, and section
three examines literature on the steps necessary to implement a
successful adviser-advisee program.

IMPORTANCE OF ADVISORY PROGRAMS

Nearly all schools have well defined academic programs that
are designed to promote and nourish academic growth.

Many of these

same schools have philosophies and goals which deal with the
emotional and social development of their students.

However, many

schools do not have specific programs which develop or nurture this
affective domain (13:1).

J

Bloom (1964) , in his handbook on the

6
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affective domain, indicated that teachers " ... don't regard it as
appropriate to grade students with respect to the affective domain";
in other words, such areas as interest, attitudes or character
development (5:17) .
According to research done by Jacobs (1957), the affective
behaviors develop when appropriate learning experiences are
provided for students, much the same as cognitive behaviors develop
from appropriate learning experiences (5:20).

Former Secretary of

Education, William J. Bennett (1987), examined the Japanese
educational system to identify some principles that make their
system successful.

One principle that he found evident was their

emphasis on designating certain hours of the school day for "moral
education."

He stated, "If Japanese schools do any one thing with

greater care and persistence than other nations, it is to forge the
kinds of habits that their society deems rig ht" (3: 103-108) .
Some research indicated that an over emphasis on the
development of purely cognitive skills may actually be harmful to
both students and society alike.

Lloyd Campbell (1974) charged "The

impersonal society as described by writers today is propagated by
schoo'ls which neglect the affective domain."

Likewise, Dennis

l
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Livingston (1974) stated that the " ...concentration of most curricula
on developing purely cognitive skills can be detrimental if it ignores
the student's emotional and creative side, the affective realm which
is inextricably linked to the learning of cognitive skills" (20:50).
In order for students in the education system to develop
affective skills, as well as cognitive skills, time must be provided
in the curriculum.

Bloom (1964) indicated that if affective

objectives and goals are to be realized, they " ... must be defined
clearly and learning experiences to help develop in the desired
direction must be provided" (5:23).

The National Commission on

Excellence in Education in its report, A Nation at Risk (1983) made

l

the following recommendation concerning time:

]
Instruction in effective study and work
skills, which are essential if school and
independent time is to be used efficiently,
should be introduced in the early grades and
continued throughout the student's schooling
(16:29).

An increasing number of American educational theorists have
indicated a need to include the affective domain in the educational
process along with the cognitive domain.

Gertrude Moskowitz
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(1978) maintained " ... education should deal with both dimensions of
humans-the cognitive or intellectual and the affective or emotional''
(20:51 ).

One method of meeting the special needs of students in

regard to the affective domain is through the implementation of
adviser-advisee programs.

Reports of research on affective

education clearly support the concept that advisory programs are
necessary (18:115).

Andes (1988) stated that "The most effective

means of meeting the needs of each student was through an
individualized advisement program" (1 :113) .
One of the most significant by-products of advisory programs
is improvement of self-esteem by students.

Saroken (1986)

identified improved student self-esteem as an important variable
the success of the student academically.

in

Keefe (1986) also

emphasized the importance of student self-concept when he stated
that "No educational program can be successful without attending to
the personal needs of individual students" (14:85).
It was suggested by Cant (1985) that positive gains 1n the

1

classroom can be the result of the boost given to the student's selfconcept by teachers serving as counselors.

While there is concern by

many teachers that they are not qualified to serve as counselors, and

1
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that the guidance role should be limited to trained guidance
counselors (12:44), Cant found that considerable gains in pupil self esteem can be achieved through a program of systematic counseling

l

provided by a classroom teacher (6:70).

He continued " ... that such

gains can be achieved as the result of counseling provided by
individuals who have only a minimal knowledge of counseling
techniques" (6:68) .
Another important side effect of advisory programs was
identified by Blase and Long (1983) in a research project done in
New York state.

Their study indicated that the assumption of an

advisory or counseling role by the teacher " ... constitutes a major
dimension of their work as well as a major source of job
satisfaction and reward" (4:241 ).

Much of this satisfaction came

from the feeling by teachers that if they were not available to help
students on a regular basis, students would often not have anyone to
turn to for help.
Because education scholars have identified affective education

J

as a necessity for a complete, successful educational program, it
follows that schools should work hard to meet the affective needs
of its students.

The advisory program has been identified as one

1
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way to meet those needs.

As Keefe (1986) states :

A school without advisement is like a scholar
without insight.
It is difficult to conceive of
any teacher role that approaches advisement
in importance and proven success (14:90).

HIGH SCHOOL ADVISORY PROGRAMS

Advisory programs have long been a part of the middle school
philosophy, but it has only during past few years been looked at as a
desirable program at the secondary level.

Moore (1981) stated :

The overwhelming number of students,
enormous demands on time and the pressure
to accomplish specific tasks make it
exceedingly difficult for high school staff to
provide students with warm, nurturing,
individualized attention. An advisory system
may become a vehicle for teachers,
counselors, and administrator~ to
demonstrate to students that they care about
them (15:1).

There have been several different approaches to adviseradvisee programs at the high school level.

Some programs try to

focus on only one aspect of the school population.

One such program
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identified "at risk" students and placed them in a program called
"Care Pair Share" (1 :113-114).

The threo main thrusts of the Care

Pair Share program are:
Care: Communicate to students that we care
about their progress and success and
encourage them to care about
themselves .
.E:.filL Discuss, on a one-to-one basis, the
problems that the student is
experiencing.
Share: Establish specific, measurable,
realistic short and long-range goals;
discuss post-high school career
opportunities; identify strengths and
weaknesses; create a study schedule;
monitor student progress; encourage
students to participate in cocurricular
activities; establish a communication
link with parents; and share the
progress of each student with guidance
counselors (1:114).

Another suggested program placed its primary concern with
incoming freshmen.

Cramp (1987) indicated that "The majority of

9th graders retain their early adolescent characteristics into at
least the middle of the 9th grade year and, therefore, they should

J

continue to be treated appropriately" (7:145).

He suggested that high

schools should change their philosophy to meet the needs of these
incoming freshmen by implementing an advisory program for

'"l
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incoming freshmen only.

The goals of this program would include

orienting incoming freshmen, create a study skills program oriented
to the unique needs of the high school student , institute a "big
brother/big sister" program where juniors would work with
freshmen to orient them to the high school, and finally to make the
first day of school for freshmen only to allow them to get used to
the fundamentals of high school life .

Cramp concluded that if the

high school assumes the responsibility for the transition of the
freshmen from the middle school, both they, and the school will be
better served (7:146-147).
While some high school advisory programs target only one
group, some attempt to include the entire student population, much
the same way that middle school adviser-advisee programs do.

In

the State of Georgia advisory programs, every student in the high
school is assigned a teacher, administrator or specialist who will
serve as an adviser (15:3).

Moore (1981 ), who developed an

implementation handbook for the State of Georgia, identified six

J

elements found in successful advisory programs.

They were:
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1. Focus on the individual student.

2.
3.

4.

5.

6.

One-toone contact between adviser and advisee
is critical.
Regular sd1eduled lime williir1 lhe scl1ool
day for advisement is essential.
Advisement teams must function in a
cohesive and supportive manner. Advisers
should not become isolated. Teams should
meet regularly to solve problems,
planning, and for staff development.
Total staff participation and commitment
to advisement program goals should be
overtly supported by administrators .
Administrators should actively
participate in the program.
Provision of guidelines and accomQanying
mate ri a Is to support advisory activities
allow advisers to feel secure and
competent.
Staff Development before implementation
and after installation is critical (15:6).

In describing the importance of advisory programs at the high
school level, Keefe (1986) defined the advisement role into five
categories.

These roles were :

1. All certified personnel are responsible for
15-30 students.
2. The advisers work with the same group of
students until they graduate.
3. Advisers collect information on the
student from the student, parents, and
teachers and keep the information in a
permanent file.
4. Advisers help students recognize their
unique talents and interests and help plan
career goals. They also work with the

1
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students in goal setting.
5. Advisers function as the primary in-school
contact person for the student. They
prepare job and college rocommondGtions
for advisees. They mediate disciplinary
problems and take calls from parents
(14:87).

In addition to the five roles described above, Keefe suggested that
advisers help schedule students in those courses with learning
activities, materials, and methods appropriate to their development,
learning style and skill needs.
reporting periods.

They meet with parents during grade

In short, they serve as advocates for their

advisees (i 4:88).
Keefe (i 986) also identified the importance of existing
guidance and counseling personnel

I.

to high school advisory programs .

He pointed out that both counselor and adviser benefit from their
relationship.

Keefe suggested that the counselor serve as a

consultant to the adviser and provide in-service on advisement
techniques.

He further pointed out that the counselors role is

enhanced by advisory programs because they (counselors) have more
time to handle the kinds of referrals they are trained for (i 4:88.)

In

addition, Keefe showed the relationship between the adviser and the

. )
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counselor and what each's role is regarding the student.

A chart

showing that relationship follows .

Relationship Between Adviser and Counselor

1

Adviser

Counselor

Someone for students to talk
with about:

Someone for students and
teachers to talk with about

1.
2.
3.
4.
5.
6.
7.

1. social/emotional problems
2. problems involving conflicts
3 . test scores , aptitudes, and
learning problems
4. contacting school specialist
and out of school agencies
5 . getting technical help for
educational/vocational
planning
6. any change in adviser
7 . referral of any problem in
first column (14 :89).

grades and credits
use of time
study techniques
education/vocation plans
life in and out of school
attendance and discipline
problems with teachers and
other students
8. employment forms and
college applications
9. withdraw! from school

Baxter and Bergmann (1985) also identified several
characteristics found in successful advisory programs.

Most

important is skillful leadership , joint planning, and involvement by
the entire staff (2:84).

In addition, they named the following

components to a successful adviser-advisee program :

J
J

1. Advisers must possess basic counseling
skills .
2. Teachers must be available to students
when they need them.

17

3. Advisers must be trained in basic human
relation skills.
4. In-service and retreats should be planned
for advisers.
5. Parents should be informed about the
advisory program.
6. The advisory program must have a written
curriculum with goals, activities, and a
means of evaluation. It must have a
definite scope and sequence (2:85).

One of the primary fears of teachers as they become involved
in advisory programs is their ability to function in the guidance role .
Highland, Highland and Myrick (1986) found that many school
districts assume that teachers already have the guidance background
and interpersonal skills that are necessary to be successful
advisers.

Consequently, many teachers who don't have the ability or

skills become frustrated and less supportive, if not resistant, to the
advisory program (12:45).

They suggested that teachers be prepared

for their counseling roles and be given the opportunity to learn basic
guidance and counseling skills.

They developed a comprehensive

staff development plan which included three stages.

First they

developed training modules on topics to be covered in the advisory
program.

These would include areas such as teacher/student

relations, creative listening, selective responding, problem solving,

18

and complimenting, and confronting.

The second stage was to

provide training on each module to a core team consisting of
teachers and the building principal.

The third stage was for the core

team to train the rest of the staff the modules through in-service
training

(12:44-45) .

Hargie (1984) offered another method for training teachers
counseling technique.

in

Based on his research with high school

teachers in England, he found that microcounseling was a
" ... promising technique for training teachers in the skill of
counseling" (10:214).

The microcounseling program involves an in

-service program where teachers are taught social skills, non
-verbal communication, questioning techniques, reinforcement,
reflecting and paraphrasing, listening and sustaining, group
interaction, set induction and closure, group discussion techniques,
and explaining (10 :216).
In addition to serving as counselors for advisees, it was
suggested by Guedry-Hymel and Hymel (1987) that advisory
programs include programs which teach study skills and test taking
techniques (9:97-100).

The program should include curricula of a

generic nature, representative curricular resources, suggested

19

instructional/guidance options for promoting study skills, and test
taking techniques and assessment instrumontG o.nd approaches .

I

I
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While it has been shown that affective education is important
to the overall education of the student and that advisory programs
are one method of achieving this goal, the program can only be as
successful if implemented properly.

The following section will

investigate several essential steps in the implementation of a
successful advisory program .
IMPLEMENTATION OF ADVISORY PROGRAMS

Although the research indicated that advisory programs at the
secondary level are worthwhile and beneficial for students, the
difficult task for the administrator is the process of implementing
the new program.

This section will examine several methods that

can be taken by the administrator to get an advisory program started
and improve the chances that it will be successful.
Hergert and Loucks-Horsley (1985) suggested that a seven step
process be used when a school improvement plan, such as an
advisory program, be developed.

The seven steps suggested by the

• j

authors are to first establish the school improvement project.
it is recommended that an assessment is done to determine a

Next,
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starting point for the project and that goals are established. . The
third step is to identify an ideal solution.

Once U1e firsl lhree steps

have been completed, the administrator is ready to prepare for
implementation.
the program.

This is followed by the actual implementation of

Step six involves a review of the progress and

problems that arise during the implementation stage.

The final step

is maintenance and institutionalization of the program (11 :x ii) .
Moore (1981) in his implementation handbook for advisory
programs in the State of Georgia suggested a four step process for
implementing an advisory program.
program must be established.

First, a need for an advisement

The next step is to plan for the

implementation of the advisement program.

The third stage is the

management and actual implementation of the program.

The final

stage involves evaluating and adjusting the advisement program as
it is needed (15:7).
Natterman (1988) indicated that in order for an advisory
program to be implemented successfully, several variables must be
present.

First, a building advisement committee must be

established to plan, examine, and evaluate all advisement activities
prior to implementation (17:121). Baxter and Bergmann (1983) also

21

suggested that a steering committee composed of teachers,
counselors, and parents be developed in thA hAoinnino stages of the
implementation of an advisory program (2:51-52) .
The role of the principal in the successful implementation of
an advisement program was shown to be extremely important.

Keefe

(1986) reported that strong support from the principal in the form
of providing time in the schedule, meeting places , organ izing inservice, bringing the program to the attention of the community , and
assigning competent program coordinators were necessary for the
development of a successful advisory program (14:89).

Baxter and

Bergmann stated that in a successful program, the " ... principal is
viewed as an enthusiastic role model, coach, and facilitator of
resources (2 :50) .
In the implementation handbook for advisory programs for the
State of Georgia, Moore (1981) summed up the importance of the
administrator's role in the following manner :
The school administrator has the key role in
the establishment of the adviser concept. His
role is crucial. By virtue of their authority
and expertise, they are in the best position to
determine the direction of the advisement
program in the school (15:5).
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The research also examined the importance of in-service or
staff dovolopmont prior to the implementation of an adviser-advisee
program.

Baxter and Bergmann (1983) suggested that in-service be

provided up to one full year before implementation of the program

1

(2:51-52) .

Keefe (1986) also advised a six month to one year period

of in-service take place prior to the program starting (14:89).

While

his research did not indicate a precise time period necessary for inservice, Moore (1981) did identify staff development before
implementation as a critical element for a successful advisory
program (15:6).
The importance of goals in a successful advisory program was
consistently addressed in the literature.

Baxter and Bergmann

(1983) stated that " ... clear, concise goals should be established"
(2:50) as a component of a good advisory program.

Keefe (1986)

reported that in successful advisory programs, " ... clear procedures
are established" (14:89).

In discussing the implementation of an

advisory program, Moore (1981) reported that " ... only through
establishing a need and a sense of ownership that a commitment
will evolve" (15:7) .

J
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SUMMARY

There is a justifiable need for affective education in the
curriculum of schools in this country.

Advisement programs have

been shown to be a viable method of implementing affective
education into both middle school and high school curricula.
to the success of any advisory program is in the way it is
implemented and maintained after installation .

1
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The key

l
CHAPTER THREE
PROCEDURE

Thirty-nine principals of high schools and middle schools

in

the State of Washington were surveyed concerning the need for
advisory programs at the high school level.

The sample of principals

surveyed all worked in school districts where there was an adviseradvisee program in place at the middle school.

Since the number of

high school advisory programs in Washington State is limited, the
researcher was interested in surveying a population of principals
who were familiar with the concept of advisory programs and in
their basic philosophies.
The questionnaire sent to the thirty-nine principals examined
the following basic areas.

First, the respondants were asked to

choose one of three definitions of an advisory program which is
applicable to the high school level and to determine if advisory
programs belonged in a high school curriculum.
concerned advisory program administration.

The second area

The principals were

asked to determine if an advisory program needed a permanent
coordinator.

They were also questioned concerning program and

adviser evaluation.

In addition, they were asked what steps

24
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administrators should take before an advisory program should be

, l

implemented .

A third area dealt with program in-service.

The

fourth area asked the principals questions concerning the scheduling
of an adviser-advisee period into the daily schedule.

These

questions included frequency of advisory period, time of the day,
attendance, and length of the period .

'J
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CHAPTER FIVE
Summary, Conclusions and Recommendations
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SUMMARY

The intent of this project was to develop an implementation
handbook for principals who wish to begin an advisory program in
their school.

A review of the literature concerning advisement

programs was conducted and utilized in the preparation of the
handbook.

Principals at the middle school level and the high school

level were surveyed and their input was also considered in the
preparation of the implementation handbook .
CONCLUSIONS

The author drew the following conclusions about advisory
programs at the secondary level :
1. There is a definite need for affective education in the
curriculum at the high school level.

Advisory programs have

been identified as one method of meeting that affective
need.

26
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2. There are a wide variety of types of advisory programs that
have been used, each addressing the nAP.ds of difforent
groups of students .
3. Strong leadership by the principal is necessary if the
advisory program is going to be successful.
4. Definite goals and expectations for the advisement program
must be established prior to the implementation of the
program.

RECOMMENDATIONS
The author makes the following recommendations based on the
information presented in this project concerning advisement
programs:
1. School administrators should look at the concept of adviseradvisee programs as a means to implement an affective
element into the curriculum of their schools .
2. Advisement programs can be developed to meet the needs of
any or all parts of the student population.

J

There are many

programs in place which a school can use as a model.
3. The school administrator must be willing to make a strong
commitment to the advisory program concept if it is going

,
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to be successful.

The leadership demonstrated by the

principal will be decisive element in the success of the
I

I

I
I

program .
4 . Prior to the development of an advisory program, the
building principal should form a steering committee to
develop the goals and expectations of the program.

These

goals should be consistent with the existing building goals
and should be developed utilizing input from teachers,
counselors, students, and parents.

~ )
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Patrick M. Lyons

January 10, 1990

Dear Sir
I am in the Masters program at Ce1iu-al Wnshin gton University in Education Administration
and am presently in the research phase of my project. My project is the development of an
implementation. h,rndbook for a hi gh chool ad.vi ory program. The handbook will be
designed for use by principals who wish to install an advisory program at the secondary
level. For the purposes of my project, I am defining a high school advisory program as
follows:

High School Advisory Program--A program at the secondary level
which allows for and encourages a time period for one on one contact
between students and a faculty advisor. The student would have the same
faculty member for their entire career at the high school.
I am enclosing a questionnaire concerning your views on the value of an advisory program
in your building. Please answer all of the questions to the best of your ability. Your
response will be used for analysis only and the school and/or district will not be named in
the project.
Your help in this project will be greatly appreciated. Please place the completed
questionnaire in the enclosed, stamped self-addressed envelope and return by February 16,
1990. Thank you.
Sincerely

Patrick M. Lyons
Enclosure

1

Please note: An address on this page has been redacted due to privacy concerns.
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IMPLEMENTATION HANDBOOK FOR A HIGH SCHOOL ADVISORY PROGRAM

--QUESTIONNAIRE-1.

Which of the following definitions of an advisory program do you feel is most applicable at the
high school level? Choose one.
a. A program al Lhe secondary level where the advisor would aid in scheduling, career counselling,
Leaching study skills, teaching teslwiseness, and for assistance in preparation for post secondary
education (FAF, scholarship applications, college admission applications).
b. A program al Lhe secondary level which concentrates on al risk students in tenns of scholastic
improvement, increased attendance, student-parent-school communication irnd personal esteem
development.
c. A program at the secondary level which provides each student with a faculty <1dvisor who will
serve as a personal counselor and advocate for Lhe student.

2.

Do you believe that a high school would be a better place for students if there were a functioning
advisory program bringing teachers and students together at the high school level?

3.

Do you believe that a high school advisory program would work in your school district?

4.

How much inservice do you believe will be necessary Lo implement an advisory program at the
high school level?
a.

How soon before implementation should the inservice be started?

b. Where should the time necessary for the inservice come from?

5.

. Should an advisory coordinator be hired/appointed Lo facilitate the implementation of the advisory
program?

6.

What type of system should be used to evaluate the advisory program?

7.

Should the faculty members serving as advisors be evaluated? If so, how?

8.

Does your building presently have some kind of program in your schedule which helps to meet the
socio-emotional needs of students? If yes, then describe the program in terms of philosophy,
goals, schedule and content.

J
.J

.J

,..,
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9.

How would you express your philosophy of a high school advisory program?

10.

Please answer the following questions concerning Advisory period scheduling:

~I
a)

How often during the week?

b) How long should the period last?
c) Should attendance be mandatory and recorded?
d)

Should administrators be assigned advisees?

e) What time of the day should advisory period be?

11.

1

J
J
J
J
J

What are some steps you feel should be taken by an administrator before an advisory program is
implemented in a high school?

1
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IMPLEMENTATION HANDBOOK FOR A HIGH SCHOOL ADVISORY PROGRAM

--QUESTIONNAIRE
J.

RESULTS--

Which of the following definitions of an advisory program do you feel is most applicable m the
high school level? Choose one.
a.

A program al the secondary level where the advisor would aicl in scheduling, career
counselling, teaching study skills, teaching testwiseness, and for assistance in preparation for
post secondary education (FAF, scholarship applications, college admission applications).
4 responses

b. A program at the secondary level which concentrates on at risk students in terms of scholastic
improvement, increased attendance, student-parent-school communication and personal esteem
development.
5 responses
c.

A program at the secondary level which provides each student with a faculty advisor who will
serve as a personal counselor and advocate for the student.
9 responses

2.

Do you believe that a high school would be a better place for students if there were a functioning
advisory program bringing teachers and students together at the high school level?
yes -15 no-1
1. the program is good but I have never seen the program work
2. combined with smaller schools within schools

3.

Do you believe that a high school advisory program would work in your school district?
yes-IO no-5
1.
2.
3.
4.

4.

only if teachers strongly supported it and were actively involved in its development
unknown--depends on the attitude of the teachers
not sure there is support for it
not with the current staff

How much inservice do you believe will be necessary to implement an advisory program at the
high school level?
1.
2.
3.
4.
5.
6.
7.
8.

3-6 hours
2 wks and ongoing
lots
considerable--speakers, visitations, self planning
dependent on willingness of staff
inservice to teach counseling skills
not sure inservice is the answer, but a change in altitude about advisory
several hours; should include how to communicate with students; planning for time with
students; working with other staff; finding resources
9. on going

1
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10. if this were an agreed upon answer to a problem by a faculty then inservice would be
worthwhile
11. much, both before and throughout the program
12. 24 hours
13. 40 hours
14. enough so faculty fears and guesswork are removed by the outset
15. one day-if program of proven worth is chosen
16. just to implement, 2-3 months

.1

a.

I

How soon before implementation should the inservice be started?

1. preceding school year
2. immediately
3. I year
4. 2 years
5. 1.5 years
6. I year
7. minimum of 1 full school year
8. 1 year
9. at least a month or more; should work into over a year
10. spring before fall start
II. one year
12. 12 hours
13. 1-2 years
14. several months
15. lead time of 4 months
16. 6 months
b. Where should the time necessary for the inservice come from?

.1

1. days preceding or following contracted school year with stipend
2. district should provide the money
3. establish inservice time; before school year in August
4. paid beyond regular work day
5. some from school days, some extra pay
6. faculty meeting time and/or early dismissal
7. early start, early release and extended day
8. paid summer inservice
9. supplemental contracts or released time
10 half day released time and faculty meetings
11, before school year and before school day during the year; all paid
12. after school optional hours
13. additional days
14. summer; extended days
15. professional day
16. up to the district

5.

Should an advisory coordinator be hired/appointed to facilitate the implementation of the advisory
program?
yes-14

no-2

I. deptartment chainnen should handle the job

.J
.J
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2. assistant principal
6.

What type of system should be used to evaluate the advisory program?
1. faculty, student surveys
2. faculty, student surveys
3. comments from sLutents and parents
4. based on your definition criteria; purposes
5. ongoing, formal, written
6. student and staff questionnaire
7. student and parent surveys
8. unsure
9. students, parents and staff
10. committee of teachers, counselors, admin, students and partents
11. questionnaire to teachers, students and parents
12. a reduction in drop outs
13. student, staff and parent surveys and through observation
14. activity summaries by each advisor; benefit statements by advisees
15. ongoing and annually
16. attitude of students/staff as per attendance, effort and involvement

7.

Should Lhe faculty members serving as advisors be evaluated? If so, how?
1. no
2. part of annual evaluation by their supervisor
3. as part of their teaching contract; by student success
4. yes-effectiveness of meeting stated criteria
5. not for the first three years, later on as part of teaching evaluation
6. no, unless they attempt to negate the program
7. yes; by the regular evaluation process
8. unsure
9. against a pre-established set of guidelines
10. by students in their advisory groups
11. yes, as part of their job description
12. yes, by the drop out rate of their advisory group
13. yes, on accomplishment of goals, survey results, etc
14. yes, by the accomplishments of program goals and objectives
15. yes, through continual inservice
16. why? If you believe failure to perform well as a "counselor" is grounds for nonrenewal
"teacher", you are probably in error

8.

j

J

o[ a

Does your building presently have some kind of program in your schedule which helps Lo meet the
socio-emotional needs of students? If yes, then describe the program in terms of philosophy,
goals, schedule and content.
I.no
2. only so far as three counselors are able to meet the needs of their assigned students. The
counselors have a philosophy, goals, etc
3. excellent counselors; a IO day stress class for every 6th grader in Oct/Nov. Emphasize
individual bests, not "the" best
4. limited
5. yes--this middle school has a formal advisory program
m-f, 22 minutes, first thing in the morning, 23 students per advisor
6. I would hope that each part of the curriculum does this

l
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7. a 23 minute daily program with 17-21 students per advisor. firsL period each day
8. no
9. at a middle school-an advisory meets daily for 24 minutes; provides time for gamcs;activitics,
counseling, study assistance and a planned series of self conccpl or community service or
seasonal acivities;philosophy-goals are to help all studenL~ develop positive self concepl/all
students will be successful
10. we have support groups and mentor groups only for special needs students, such as those
returning from drug/alcohol treatment
11. we cover values instruction and discussion of topics like caring/sharing, friendship, self
-esteem, drugs/alcohol, etc. We also build team and school spirit with contest, tournaments,
field trips, etc. We meet 22 minutes each morning.
12. yes. social skills for all freshmen for one half year. How to have a successful high school
career. This class rotates back and forth every six weeks with WashingLon state history
13. we are currently working to develop a comprehensive program
14. at this time our faculty provides counseling help by the following:
a. CORE team
b. natural helpers
c. High 5
d. student advisory group
e. loss/greif group
f. dietary group
g. Abuse group
h. drug and alcohol group
i. pregancy group
j. self image group
k. polar bear group
15. no
16. counselling
9.

How would you express your philosophy of a high school advisory program?
1. has none
2. I believe·in the concept but in practice only about half of the teachers do a serious job.
Students need an advocate and need more technical help that we are able LO give them.
3. same as #1 c
4. was attempted initially from an affective, counselor approach but many staff felt uncomfortable
in that arena; they felt more comfortahle with a prescriptive, scheduling approach
5. the students should find the advisor as a secure place to be. The advisor should fill the role of a
mentor and advocate
6. would be similar to a successful middle school advisory with more focus on an adult Lo adult
relationship
7. students coming from middle schools are not handling high school well. The curriculum needs
to be one of education of how a high school operates to study skills wiLh advisors acting as
mentors. Home contacts by advisors would be a must.
8. an effective advisory program could be the single most imporLant component of a successful
plan for "at risk" students
9. to provide those activities that will meet the special needs of at risk students
10. The goals are valid. The possibilites are endless. The only insurance of any success is a
dedicated faculty.

10.

Please answer the following questions concerning Advisory period scheduling:
a)

How often during the week?
I.daily
2. twice monthly
3.daily
4. daily
5. daily

1
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6. once every two weeks
7.daily
8. once a week
9. daily
10. minimum of 3 days
11. 2-3 times each week
12. 2-5 times each week
13. at least once a week
14. once a week
15. once a week

,l
,l
-1

b) How long should the period last?

·1

1. 15 minutes
2. 30-40 minutes
3. 20 min
4. 20-25 min
5. 22 min
6. 25 minutes
7. 20-30 minutes
8. 20 minutes
9. 20-30 minutes
10. 30 minutes
11. 40 minutes
12. 20-30 minutes
13. 30 minutes
14. 20 minutes
15. 1 hour

-1

c) Should attendance be mandatory and recorded?
yes-15
d)

Should administrators be assigned advisees?
yes-5

1

no-0

no-7

some, but not all
but counselors should
should be used in evaluation but counselors/librarians could
great but maybe not practical
maybe
e) What time of the day should advisory period be?

J

J

J
J

1. prior to first or between 2 and 3
2. early in morning
3. morning
4. mid morning
5. first thing in the morning
6. early morning
7. early morning
8. between 1 and 2nd period
9. morning after first period

l
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10. mornings
11. depends; it has worked at beginning, middle or end
12. morning
13. afternoon
14. before 2nd period
15. morning

• 1

11.

l

j

What are some steps you feel should be taken by an administrator before an advisory program is
implemented in a high school?
1. facilitate, coordinate and support
2. a.get commitment from all advisors
b.be sure staff is comfortable with what is expected of them. Many teachers reject their natural
role as counselor
c.be sure students understand what the program is trying to accomplish and how they can
benefit
3. involve students, staff early on in the planning; get parents involved; clarify responsibiliLies
4. educate staff, parents and students
5. establish a teacher-administrator committe to study the issue, arrange for speaker/ consult.anLS,
schedule visits to HS's that have successful programs, and build the system for final approval
by the school board. The school board needs to mandate the program and commit to the
program's long range life.
6. This is our 4th year with advisory period and its purpose has evolved depending upon some
·
unique factors affecting the school.
7. understand the program; be an advocate of the program; attend meetings and be involved
8. a. survey the feelings of the staff
h. appoint a committee to investigate such a program
c. estabish clearly what the program is
d. change the name "advisory" to something else
9. careful planning with staff including:
a. examining research
b. establish goals/objectives
c. establish program
d. establish evaluation
e. plan needed inservice
f. provide for continuing inservice and support to the staff.
10. a. form an ad hoc committee to establish need
b. use research to back ideas
c. get parent involvement early (pta, etc)
d. inform parents in writing of the program and goals
e. use counselors in developing curriculum
f. don't rush into it; good planning will pay off
11. I served at a high school that had an advisory program and it did not work due to a lack of
committment on the part of the staff
12. the staff must decide they really want to make this happen
13. a. building a case for the program
b. getting consensus form all teacher leaders
c. allocating money and time
d. providing effective staff development
14. to make certain that those staff members who are involved are committed to the program
(inservice). To provide structure for the program (facilities, time, materials, resources)
15. a. consider staff buy-in
b. plan for continuity-long term
c. public relations

